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Abstract: Motivation is widely acknowledged as a fundamental factor influencing
success in language learning. This study reviews existing literature to examine how
motivation affects learners’ engagement, persistence, emotional attitudes, and overall
language achievement. Drawing on major theoretical frameworks, including socio-
educational models and self-determination theory, the paper highlights the role of both
intrinsic and extrinsic motivation in second and foreign language acquisition. The review
also emphasizes the dynamic nature of motivation and the significant influence of teachers
and learning environments on sustaining learners’ motivation. The findings suggest that
motivation not only enhances learners’ participation and use of effective learning
strategies but also reduces anxiety and promotes long-term language development. The
paper concludes that fostering motivation should be a central goal in language teaching
practices to support successful and sustainable language learning outcomes.

Keywords: Motivation, language learning, second language acquisition, intrinsic
motivation, extrinsic motivation, learner engagement

Motivation is widely recognized as one of the most influential factors in successful
language learning. It affects learners’ willingness to participate, the amount of effort
they invest, and their persistence in overcoming difficulties. Language learning is a long-
term process that requires continuous engagement, and motivation plays a key role in
sustaining learners’ interest and commitment throughout this process (Dérnyei, 2001).

Motivation encourages learners to actively engage in language learning activities
both inside and outside the classroom. Learners who are highly motivated tend to
practice more frequently, use the target language in real-life situations, and apply
effective learning strategies. As a result, they usually achieve higher levels of proficiency
compared to learners with low motivation. Research suggests that motivated learners
demonstrate better development in all four language skills: listening, speaking, reading,
and writing (Gardner, 1985).

Motivation in language learning can be influenced by both internal and external
factors. Internal motivation refers to learners’ personal interest, enjoyment, or
satisfaction derived from learning a language. External motivation, on the other hand, is
related to outside influences such as examinations, grades, social expectations, or career
opportunities. Although both types of motivation can support language learning,
internal motivation is often associated with deeper learning and long-term success
(Ryan & Deci, 2000).
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Another important aspect of motivation is its impact on learners’ emotional state
and confidence. Motivated learners are generally less anxious and more willing to take
risks when using the target language. They tend to view mistakes as a natural part of the
learning process rather than as failure. This positive attitude allows learners to
experiment with the language and develop communicative competence more effectively
(Horwitz, 2001).

Teachers also play a crucial role in shaping learners’ motivation. A supportive
classroom environment, meaningful tasks, and positive feedback can significantly
enhance students’ motivation. When teachers connect language learning to learners’
real-life needs and interests, students are more likely to remain engaged and motivated.
Studies indicate that teacher behavior and classroom atmosphere strongly influence
learners’ motivational levels (Dornyei & Ushioda, 2011).

Motivation is widely regarded as one of the most decisive factors in successful
language learning. It influences how much effort learners invest, how persistent they
are when facing challenges, and how actively they participate in learning activities.
Since language learning is a long-term and demanding process, motivation helps
learners maintain interest and commitment over time (Dornyei, 2001). Without
sufficient motivation, even learners with strong cognitive abilities may fail to achieve
their desired level of proficiency.

Motivated learners tend to engage more actively in both classroom and out-of-
class language use. For example, a student who is motivated to learn English for
international communication may regularly watch English-language videos, listen to
podcasts, or practice speaking with peers online. Such learners often seek additional
exposure to the target language beyond formal instruction, which significantly improves
their fluency and comprehension. Studies have shown that learners who practice the
language voluntarily outside the classroom demonstrate faster progress than those who
rely solely on classroom input (Gardner, 1985).

Motivation in language learning is shaped by internal and external factors. Internal
motivation occurs when learners enjoy the learning process or feel personal satisfaction
from mastering a new language. For instance, a learner who enjoys reading English
novels or watching films in the original language is internally motivated and is likely to
continue learning even without external pressure. External motivation, by contrast, is
influenced by factors such as exams, grades, certificates, or job requirements. For
example, students preparing for [ELTS or university entrance exams may be motivated
by the need to achieve a high score. While both types of motivation can be effective,
internal motivation is often associated with deeper learning and long-term success
(Ryan & Deci, 2000).

Motivation also plays a significant role in learners’ emotional experiences,
particularly anxiety and confidence. Learners with high motivation are generally more
willing to take risks and speak the target language, even if they make mistakes. For
example, a motivated learner may attempt to participate in class discussions despite
grammatical errors, viewing mistakes as part of the learning process. This willingness to
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experiment with language wuse supports the development of communicative
competence. In contrast, learners with low motivation may avoid speaking tasks due to
fear of making mistakes, which can slow their progress (Horwitz, 2001).

Teachers have a strong influence on learners’ motivation through their teaching
practices and classroom behavior. When teachers provide clear goals, constructive
feedback, and engaging activities, learners are more likely to remain motivated. For
example, using role-plays, group discussions, or project-based tasks connected to real-
life situations can increase learners’ interest and involvement. Research suggests that a
positive classroom environment and supportive teacher-student relationships
significantly enhance learners’ motivational levels (Dérnyei & Ushioda, 2011).

Another clear example of the impact of motivation can be seen in learners’ use of
learning strategies. Highly motivated learners often develop personalized strategies to
improve their language skills. For instance, a motivated student may keep a vocabulary
notebook, review new words daily, and actively use them in sentences or conversations.
Such strategic behavior helps learners retain information more effectively and become
more autonomous in their learning process. Research indicates that motivation is
closely linked to the use of effective language learning strategies, which in turn leads to
higher achievement (Oxford, 1990).

Motivation also affects learners’ persistence over time. Language learning does not
produce immediate results, and progress can sometimes be slow. For example, a learner
studying English pronunciation may struggle with certain sounds for months. A
motivated learner is more likely to continue practicing despite slow improvement,
while a less motivated learner may give up. Persistence driven by motivation allows
learners to overcome plateaus and gradually improve their proficiency (Dérnyei, 2001).

In addition, motivation plays an important role in collaborative learning situations.
For example, during group work or pair activities, motivated learners tend to contribute
more actively, support their peers, and use the target language more frequently. This
increased interaction provides learners with more opportunities for meaningful
communication, which is essential for language development. Classroom studies show
that motivated learners benefit more from communicative activities because they are
willing to engage and negotiate meaning with others (Ellis, 2003).

Another practical example can be observed in online and self-directed learning
environments. Learners who are motivated often take advantage of digital resources
such as language learning apps, online courses, and social media platforms. For
instance, a learner motivated to improve speaking skills may join online discussion
forums or participate in video calls with native speakers. This type of autonomous
learning, supported by strong motivation, significantly enhances language exposure and
real-life usage (Benson, 2011).

Motivation has long been recognized as a central concept in second and foreign
language learning research. Early studies on motivation in language learning were
strongly influenced by social-psychological perspectives. One of the most influential
frameworks was proposed by Gardner and Lambert, who emphasized the role of
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learners’ attitudes and motivation in achieving language proficiency. Gardner (1985)
argued that motivated learners demonstrate greater effort, persistence, and positive
attitudes toward the target language, which significantly contribute to successful
language acquisition.

Later research expanded the understanding of motivation by distinguishing
between different types of motivational orientations. Gardner’s socio-educational model
highlighted integrative and instrumental motivation, suggesting that learners who wish
to integrate into the target language community or use the language for practical goals
tend to achieve higher proficiency. Empirical studies supported this view by showing
that motivation is closely related to achievement across various learning contexts
(Gardner, 1985).

With the development of cognitive and educational psychology, motivation
research shifted toward a more learner-centered perspective. Ryan and Deci’s self-
determination theory introduced the concepts of intrinsic and extrinsic motivation,
which became highly influential in language learning research. According to Ryan and
Deci (2000), intrinsic motivation learning driven by interest and enjoyment leads to
deeper engagement and more sustainable learning outcomes, while extrinsic motivation
can be effective but may not always support long-term learning. Several studies in
second language acquisition have confirmed that intrinsically motivated learners show
higher levels of autonomy and persistence.

Dornyei further advanced motivation research by proposing a process-oriented
and dynamic view of motivation. He argued that motivation is not a static trait but
changes over time depending on learning experiences, classroom environment, and
teacher behavior (Dérnyei, 2001). His work emphasized the importance of motivational
strategies in the classroom, suggesting that teachers can actively influence learners’
motivation through goal setting, feedback, and supportive learning conditions.
Subsequent research supported this claim, showing that motivational teaching practices
positively affect learner engagement and achievement (Doérnyei & Ushioda, 2011).

Another important strand of research has examined the relationship between
motivation and affective factors such as anxiety and self-confidence. Horwitz (2001)
found that motivated learners tend to experience lower levels of language anxiety and
are more willing to communicate in the target language. This willingness to take risks
and make mistakes has been shown to facilitate communicative competence and fluency
development.

Recent studies have also explored motivation in autonomous and technology-
enhanced learning contexts. Researchers such as Benson (2011) highlighted the role of
motivation in self-directed learning, arguing that motivated learners are more likely to
take responsibility for their learning and use digital resources effectively. This line of
research suggests that motivation is particularly important in modern language
learning environments where learners are expected to engage beyond the classroom.

Conclusion
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This paper has examined the impact of motivation on language learning by
reviewing key theoretical perspectives and empirical findings in the field. The literature
clearly demonstrates that motivation plays a critical role in shaping learners’ effort,
persistence, confidence, and achievement. Motivated learners are more likely to engage
actively in learning activities, apply effective strategies, and continue learning beyond
the classroom. Both intrinsic and extrinsic motivation contribute to language learning;
however, intrinsic motivation is particularly important for sustaining long-term
engagement and development.

The review also highlights the dynamic nature of motivation and the influential
role of teachers in fostering a supportive and engaging learning environment. Teaching
practices that emphasize meaningful communication, positive feedback, and learner
autonomy can significantly enhance motivation. Overall, the findings suggest that
motivation should be considered a central component of language education. By
prioritizing motivational strategies, educators can support learners in achieving more
effective and lasting language learning outcomes.
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