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Abstract: This study identifies mechanisms of authentic language internalization in
Korean language learners and proposes an integrated teaching-learning model. It
synthesizes Krashen's Input Hypothesis, Swain's Output Hypothesis, and Long's Interaction
Hypothesis within Korean education contexts. Empirical findings show learners exhibit high
error rates in postpositions and sentence-final endings (Jin, 2021; Park, 2007), with effective
feedback strategies determining internalization success. Task-Based Language Teaching
(TBLT) proves superior to traditional PPP models in developing fluency and complexity,
requiring input-output balance design. The study emphasizes usage-based approaches and
narrative construction for beginners, and TBLT-based integrated functions with negotiated
feedback for intermediate learners. This research provides theoretical and practical
foundations bridging SLA theory and Korean language teaching practice.

Keywords: Korean Language Education, Second Language Acquisition, Task-Based
Language Teaching, Input-Output Balance, Corrective Feedback, Language Internalization
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o +(Focus-on-Forms)2 &35 2101 X[Al0} A AE 53 7to| 7t=2E of7|5tH,
O|E KFL E&XF2| OJAFA S =24 (Communicative Competence) E 40 XX §HHE
Zefstct

IFYS| Me A2 2101 &5 (Second Language Acquisition, SLA) 2| O|E¢l

23(Input), E23(Output), & = EFZ(Interaction)2| S&& XS 231 (Long, 1996;
Swain, 1985), O|& ECHZ AA| gt50{ S #Z0 & 7ts8 Y-8 28 A
HE U SErEH sS4 88 DS A5 A7 Aot A M A[SHCE

I-2. 'A% LHHE 2| O| &% & o

e1o{o| 'AIdX LHEHSl(Internalization)'= 2AZ &5 O|E(skill Acquisition
Theory)olAM A|A|St= HEQF 20|, =&A7F BA[A %] (Declarative Knowledge)=
Fo|AIMo|T HZ Xl =3 == (Procedural Knowledge)2 2 &= Q1X|2 14 of
S BtCE (Skehan, 1998). SLA O|27} A 2tMl(krashen)2 O|& &5 (Acquisition)Olzt

dotH, SEot olall 758 U=(i+1)0| X|EXMe = XS E M &&0| O|F0o{ZICt

_|\0II
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L ZSHRACH (Krashen, 1985). O] &5 IH2 E8™ H=Fd(Accuracy)# Bt otL|2t, B3}
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L AtE[QdofstA A H(Appropriacy)tX| ZEHotE A 2AILAS 3 YEHO

MBI 12 &5 42 U=, £33, 4S55E80| =H™M2l AA”HE O|IREE
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1985).
I1-1. &2(Input) & AL 7|BF T2 (Usage-Based Approach)2| &3&
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S (Long)e| A S A& 7lM(Interaction Hypothesis)2 2|0| ¥4 (Negotiation of
Meaning) & 0|M M= 45 ZH(Interaction Modification) 0| E&XI2| S & 104

SEHo| CHEF =F(Noticing)2 R 5t0{ &52 STIECt FEECH (Long, 1983).
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I =Y AJAE|O| £|X{3}: WX I|=8H(Corrective Feedback) &% & &4

[«)
Lol @FE QIXR|stD RH7| T (Self-Correction)g AlLSEE KTt sHA

7|XMOIC} (Lyster & Ranta, 1997). £5| 8120 T2 T AlNME FTZ ZALQ 274 TA
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TBLT(Task-Based Language Teaching)= SLA @172| ECl [0 #+FE ns+Ho =,

1980'ACH && O|F T&ES| AFE[o] 2O (willis, 199), 210{ ALE SHE
SAA7IE K28 Ciote 2 ZHEEC,
n4 R BT Y| WM aMm (BW| BHAT
x5 017 7|¢h
PP TE| Qo Ch7| x40l Sg|  Ellis (2003)
(Presentation- sEN(Form) SAl, | &4 sEALO]|
Practice- DIA|R XAl TS | & 0E O|AFA
Production) o |ﬂ xl—lJ-L"%' _&J_|'—|O|L_|', | I'—l—
S&(cc) dEol= A
TBLT  (Task- AN 23 SRAM Ol XA Samuda &
Based  Language A =t Al = x| Bygate (2008)
Teaching) 31, = & (Complexity) S El0]
o|d|(Meaning)0ll | PPPELCI 2. &% 2104
EnXs s&(TBLA)O E T+

HEdstEl o 53 eetof| K2R 2 AIAFEHCH (Robinson, 2011). B,
ppp PRI EH7|HMOl HAIM 2 X|Al(Explicit Knowledge) E&0lE O EHAMYU ¢
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£S5 (Focus on Form) THHE E & 5H0] HE 4 S E(Accuracy)E E2FelioF BCH @104
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tion) L&} 78t F=| /80 Z2 | =2 YHol LE3§H0]
oA ML EEElE B2 | gH-Tls 2 & /R
EZI/gl7l HEAEE |(in, 2021). BA F7
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0{%| LHH3} LHE4E[E | About My Day)' EE&= | (Bruner, 1986): T3 B
T 'Kt FY Oloky'E | mEE AlSTHA EHEo]
FHE B2 M= | AdZsto] LiHE FZL
TdstH  stod 7|2
ANt SAHE =
H0{ M MESEE
FE.
=57 #o of g o= 7t S22 &5 7tM  (Krashen,
ol 23 7 =, Ot | AL A7 S2] | 1985) £ Ot (Affective
= O|MAS 71512 | Filte)2 & 3 XEIE
eEtstz] | S')S Fdst= | EFSID 23L&
SHE Jqga2 S8l | AHAHARE
2F3tof [y FE(risk-
taking)= A3t
Iv-2. 52 0|4 EHA| (3~42): TBLTE SEt 58 7|5 &
2 S&As MEA Aol OiE ols & HR/Z Vs s™0| SE0|0,
g2 B o det 2 X|A/ED TV|sg SEE B (FE=0{#, 2017). O]
CtAMME SR B2#H 54 7|15 &&= 2 CH3t6HOF BTt (Samuda & Bygate, 2008).
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& Skehan, 1996), 2|1 &4 FEE2 S& 5™ YEY &S | (Lyster & Ranta,
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Ot&E3%d WX I|=B(Recommended Feedback)2 MA|E £ UE CHAIEE A|AHIS
Z35lok BHCH (Chapelle & Sauro, 2017; Heift & Schulze, 2007). Al 7|8t 7HQl3} WS
sSF&Ate| FoiE(25.13% B7hHet &YW HEFTE =0l= O Z|ofste HeE
H T E|RAC} (Chen et al., 2022).
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a

Aol £24 4l o|0| o2 =TIl oF BtCH (Wang & Petrina, 2013).
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