
Международный научный журнал                                                                        № 38 (100), часть 1 
«Новости образования: исследование в XXI веке»                                          Октябрь, 2025 
 

123 

AN ANALYTICAL STUDY OF CONTEMPORARY METHODS IN TEACHING ENGLISH AS A 

FOREIGN LANGUAGE 

 

Askarova Zaringiz Baxodirovna 

 

Abstract: The teaching of English has undergone continuous development from 

traditional, grammar-based instruction to modern, learner-centered methodologies. This 

paper examines key methods of English language teaching, including the Grammar-

Translation Method, Direct Method, Audio-Lingual Method, Communicative Language 

Teaching, Task-Based Language Teaching, and Content and Language Integrated Learning. It 

analyzes their main principles, advantages, and challenges while highlighting the growing 

role of technology and eclectic teaching approaches in contemporary classrooms. Findings 

indicate that no single method is universally effective; rather, successful teaching depends on 

a flexible and context-sensitive application of multiple approaches. The study concludes that 

communicative competence, learner motivation, and critical engagement are central to 

modern English pedagogy. 
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Teaching English as a Foreign Language (EFL) has evolved through numerous 

approaches, each emphasizing different aspects of language learning. Effective English 

teaching requires selecting a method that aligns with learners’ goals, proficiency levels, and 

cultural contexts. Over time, traditional methods have given way to more communicative 

and learner-centered approaches that encourage active participation and real-world 

language use. 

One of the earliest methods, the Grammar-Translation Method (GTM), focuses on 

memorizing grammar rules and translating texts between English and the learner’s native 

language. This approach emphasizes reading and writing over speaking and listening. While 

it helps learners understand grammatical structures, it often fails to develop communicative 

competence (Richards & Rodgers, 2014). Despite its limitations, GTM remains useful for 

students who aim to read literary texts or pass grammar-based exams. 

In contrast, the Direct Method emerged as a response to the shortcomings of GTM. It 

prioritizes immersion in the target language and discourages translation. Teachers speak 

only English, using visual aids and gestures to convey meaning. According to Larsen-

Freeman (2011), the Direct Method improves learners’ pronunciation and oral fluency by 

encouraging thinking directly in English rather than translating from their first language. 

Another influential approach is the Audio-Lingual Method (ALM), which relies on 

repetition, drills, and pattern practice. Rooted in behaviorist psychology, ALM views 

language learning as habit formation (Brown, 2007). Although it enhances accuracy and 

automaticity, its mechanical nature often limits creative use of the language. 
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Modern language education has shifted toward communicative competence through 

the Communicative Language Teaching (CLT) approach. CLT emphasizes interaction, real-life 

communication, and meaning-focused activities. Learners are encouraged to use language 

authentically rather than merely practice grammatical patterns. As noted by Littlewood 

(2013), CLT helps learners become active participants who develop fluency and confidence 

in real contexts. 

Another widely recognized approach is Task-Based Language Teaching (TBLT), which 

organizes instruction around meaningful tasks such as problem-solving, interviews, or 

writing emails. Ellis (2009) explains that tasks motivate learners to use language for genuine 

purposes, thus integrating grammar, vocabulary, and skills in context. This approach 

promotes collaboration, critical thinking, and communication — aligning with 21st-century 

learning principles. 

Eclectic Approach combines elements from various methods to meet diverse learner 

needs. Teachers adapt techniques from GTM, CLT, or TBLT depending on the classroom 

situation. According to Harmer (2015), effective teachers often mix methods flexibly to 

balance accuracy, fluency, and learner engagement. 

Teaching English has undergone significant transformation over the past century as 

educators and linguists have explored various ways to make language learning more 

effective, interactive, and learner-centered. The diverse range of methods — from 

traditional grammar-based to modern communicative and task-oriented approaches — 

reflects different philosophical and psychological theories about how people learn 

languages. Understanding these methods helps teachers adapt instruction to the needs of 

their learners, cultural backgrounds, and institutional contexts (Richards & Rodgers, 2014). 

The Grammar-Translation Method (GTM) is one of the oldest and most classical 

approaches to teaching foreign languages. Its origins trace back to the teaching of Latin and 

Greek in European schools, where translation and grammar analysis were central activities. 

In English classrooms using GTM, instruction occurs mainly in the learners’ native language, 

and the primary goals are reading comprehension and accurate translation. Students 

memorize grammatical rules, verb conjugations, and vocabulary lists, often with little 

emphasis on speaking or listening (Brown, 2007). 

While GTM has been criticized for its lack of communicative focus, it has pedagogical 

advantages in certain contexts. For example, it helps learners develop a strong 

understanding of syntax, vocabulary, and literary style, which is particularly valuable for 

academic or translation purposes. However, researchers argue that this method limits 

learners’ ability to use English spontaneously in real-life situations (Richards & Rodgers, 

2014). Despite this, GTM still holds relevance in countries where standardized testing 

emphasizes written accuracy and grammatical precision. 

In reaction to the limitations of GTM, the Direct Method emerged in the late 19th 

century. It advocates for teaching English through English only, promoting direct association 

between words and their meanings without translation. Teachers use visual aids, real 
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objects, and gestures to demonstrate vocabulary and concepts. Grammar is taught 

inductively, meaning students infer rules through exposure rather than explicit explanation 

(Larsen-Freeman, 2011). 

The Direct Method places strong emphasis on pronunciation and oral communication. 

Learners engage in conversations, role plays, and question–answer sessions to build fluency. 

However, this approach requires highly skilled teachers and small class sizes, making it 

challenging to implement in large classrooms typical of many developing countries. 

Nonetheless, its contribution to communicative competence and active participation 

remains significant. 

The Audio-Lingual Method (ALM), developed during World War II in the United States, 

was influenced by structural linguistics and behaviorist psychology. It was initially used to 

train military personnel quickly in foreign languages (Richards & Rodgers, 2014). ALM 

focuses on listening and speaking through pattern drills, repetition, and mimicry. The goal is 

to form correct linguistic habits through reinforcement — correct responses are rewarded, 

and errors are immediately corrected (Brown, 2007). 

Although ALM improved learners’ pronunciation and automatic response to patterns, 

it neglected communicative meaning. Learners could produce grammatically correct 

sentences without understanding their use in real contexts. With the rise of cognitive and 

communicative theories, the popularity of ALM declined. Still, its techniques — such as 

substitution drills and dialogue practice — continue to be used in combination with other 

methods, especially for pronunciation training and beginner learners. 

Situational Language Teaching (SLT), developed in Britain in the mid-20th century, 

emphasized teaching language structures in meaningful situations. Teachers introduced 

vocabulary and grammar through contextualized scenarios, such as shopping or travel. 

According to Harmer (2015), SLT bridges the gap between structural and communicative 

approaches by linking form and function. Although it shares similarities with ALM in 

structure, SLT encourages practical use of grammar in situational contexts. 

Communicative Language Teaching (CLT) represents a major paradigm shift in English 

education. Emerging in the 1970s, CLT is based on the idea that language learning should 

prioritize communicative competence — the ability to use language appropriately in various 

social contexts (Littlewood, 2013). In CLT classrooms, the focus is on fluency rather than 

mere accuracy. Activities such as discussions, interviews, role plays, and problem-solving 

tasks encourage learners to express meaning and negotiate understanding. 

According to Richards (2006), CLT emphasizes four components of communicative 

competence: grammatical, sociolinguistic, discourse, and strategic competence. This holistic 

framework enables learners not only to form correct sentences but also to use them 

effectively in context. CLT also promotes learner autonomy, collaboration, and authentic 

materials — aligning with constructivist learning theories. 

However, CLT has faced criticism in contexts where English is taught as a foreign 

language rather than a second language. In EFL settings, opportunities for authentic 



Международный научный журнал                                                                        № 38 (100), часть 1 
«Новости образования: исследование в XXI веке»                                          Октябрь, 2025 
 

126 

communication outside the classroom may be limited. Teachers may also lack training or 

resources to implement CLT fully (Ellis, 2009). Nevertheless, the principles of CLT — 

interaction, meaning, and authenticity — remain central to modern pedagogy. 

Task-Based Language Teaching (TBLT) is an extension of CLT that organizes instruction 

around communicative tasks rather than traditional grammar points. Tasks simulate real-

world language use, such as writing an email, conducting an interview, or solving a 

community problem. According to Ellis (2009), tasks require learners to focus on meaning 

and fluency first, with attention to form occurring afterward. 

TBLT supports learner-centered education by engaging students in authentic problem-

solving and collaborative activities. It also promotes higher-order thinking skills consistent 

with the 4C or 4K framework — critical thinking, communication, collaboration, and 

creativity. Research has shown that TBLT increases motivation and retention because 

learners perceive tasks as purposeful and meaningful (Willis & Willis, 2007). 

However, like CLT, TBLT presents challenges in assessment and classroom 

management. Some teachers struggle to balance fluency-focused tasks with explicit 

grammar instruction. As a solution, scholars recommend integrating focus-on-form 

instruction during or after task completion to strengthen linguistic accuracy without 

disrupting communication (Ellis, 2017). 

Content and Language Integrated Learning is another modern method combining 

subject learning with English instruction. For example, students might study science or 

history in English. This dual-focus approach enhances both language proficiency and subject 

knowledge (Coyle, Hood, & Marsh, 2010). CLIL develops cognitive and linguistic skills 

simultaneously, fostering academic vocabulary and contextual understanding. 

Conclusion 

The evolution of English teaching methods reflects the broader shift from teacher-

centered instruction to learner-centered and communicative approaches. Each method — 

from the Grammar-Translation Method to Task-Based Language Teaching and beyond — 

offers valuable insights into the complex process of language acquisition. While traditional 

methods such as GTM provide grammatical precision, modern communicative approaches 

emphasize fluency, interaction, and meaningful use of language. 

In the 21st century, effective English teaching requires adaptability. Teachers must 

combine elements of different methodologies to suit diverse learner profiles, institutional 

demands, and cultural settings. The rise of technology and blended learning further expands 

the opportunities for interactive, authentic, and flexible learning environments. As 

Kumaravadivelu (2006) proposes in the Post-Method framework, language teaching should 

be guided not by fixed methods but by reflective practice and contextual understanding. 

Ultimately, the success of English language instruction lies not in adherence to a single 

approach but in the teacher’s ability to integrate multiple strategies that develop linguistic, 

communicative, and intercultural competence. By combining traditional and modern 
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techniques thoughtfully, educators can create engaging and effective classrooms that 

prepare learners to use English confidently in academic, professional, and social settings. 
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